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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 1440 26.4 9.4 60 44 99.8
2 463 27.7 9.5 60 46.2 32.1
3 513 28.2 11.1 60 47.1 35.5
4 461 26 9.8 60 43.4 31.9
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Sticky Note

Rather vague opening



Sticky Note

Quote general but some sense of genre



Sticky Note

Accurate terminology



Sticky Note

Partially accurate; abstract noun



Sticky Note

Rather vague point



Sticky Note

Accurate terminology



Sticky Note

AO4: link made but not really explored



Sticky Note

Reasonable generic point but not really engaging with the texts' meaning







Sticky Note

Accurate terminology



Sticky Note

Very generalised analysis - not engaging with the texts



Sticky Note

Point is undeveloped



Sticky Note

Vague



Sticky Note

Does not explore the point



Sticky Note

A04: link made



Sticky Note

Accurate terminology



Sticky Note

Vague analysis



Sticky Note

Accurate terminology



Sticky Note

Vague and generalised point







Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Analysis remains generic and lacks insight



Sticky Note

Unclear



Sticky Note

Unconvincing point - predominantly?)



Sticky Note

Does show some knowledge of terminology but exploration of meaning is poor here with little engagement with the meaning of the text.  Some basic connections but many generic points and unconvincing at the end.22AO1: 8AO2: 7AO3: 7
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SECTION B: LANGUAGE ISSUES 


 
AO1 AO2 AO3 


20 marks 20 marks 20 marks 
 
Overview 
Each question focuses on a specific kind of language use (e.g. child language, accent and 
dialect, the language of interviews) and responses should analyse and evaluate the ways in 
which contextual factors affect linguistic choices in each case. Examining the data given or 
selecting relevant points from the extracts will provide a starting point for most responses, 
but there should also be evidence of wider reading (e.g. references to theorists), awareness 
of the social implications of language use (e.g. attitudes to accent), and linguistic knowledge 
(e.g. appropriately used terminology). Responses should be logically organised with clear 
topic sentences and a developing argument. 
 
Additional notes: The following notes address features of interest which may be explored, 
but it is important to reward all valid discussion.  
 
 
Either, 
 
2.  Read the following extract from The Meaning Makers by Gordon Wells in which Gary, 


an eighteen month old boy, is with his parents in the kitchen and wants to have a 
biscuit. 


 
 
Gary: [crying] Look 
Father: What do you want? 
Mother: Come here 
Gary: Look [looking up at the cupboard] 
[Father lifts him to the cupboard and Gary removes biscuit jar] 
Father: Hey, Joyce, look [to Gary] that what you wants? 
Gary: Uh 
Father: What d’you want? 
Gary: That [takes a handful of biscuits] 
Father: All right? 
Gary: Uh 
[Father lifts him down] 
Gary: Hey, Dada, look! [he gives one biscuit to his Mother and one to his Father but 
holds onto two himself] 
Father: That one is for Sandra*, is it? 
Gary: Mm [holds on to both biscuits] 
Father: How come you got two? 
Gary: Ha! [runs off with the two biscuits] 
 
*Gary’s older sister 


Chapter 1, ‘The Children and Their Families’, (Multilingual Matters 2009) 
 


 
 Using this extract as a starting point, analyse and evaluate the way in which 


adults use child-directed speech during the period when children are acquiring 
language. You should consider adults’ speech and children’s responses. [60] 
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As the question asks students to explore the interaction between adults and children, 
it is likely that the analysis of Gary and his parents’ language here will be the starting 
point. Having focused on the repeated use of interrogatives and one tag question by 
the parents and their willingness to meet Gary’s needs, candidates may well move on 
to account for characteristic features of child-directed speech and its role in the 
development of children’s language, including some exploration of children’s 
responses to adults. 
 
Responses may explore some of the following points: 
• the  use of diminutives such as doggy and reduplication such as dum-dum for 


dummy  in CDS 
• phonological variation on behalf of the adult including features of higher pitch, 


exaggerated pitch changes, elongated vowels and long pauses between 
phonemes 


• frequent use of concrete nouns (often with the object within sight) and deictic 
expressions (that book) as well as dynamic verbs 


• tendency to use proper nouns sometimes instead of pronouns (Mummy says…)  
• simple grammatical structures with a high proportion of interrogatives to yield the 


turn and imperatives  
• typical topic management by the adult (and, later on, the child) with recurrent topics 


including members of the family, animals, parts of the body, food, and clothing 
• frequent use of recasting by adults of children’s speech, possibly with some 


discussion of its effectiveness at various points of the child’s development 
• an account of the aims of CDS to engage the child’s interest 
• the use of theoretical positions about child language acquisition (such as 


Behaviourist and Nativist) with some identification of how they evaluate the role of 
child-directed speech 


• some discussion about whether the purpose of CDS is actually social 
(encouraging contact between adult and child) rather than educational (citing 
evidence that it may make little difference) 


• significance of case studies in which contact with adults has been denied to 
children (e.g. Jeanie) 


• exploration of global variations (e.g. places such as parts of Papua New Guinea 
where CDS is not used) 


 
 This is not a checklist. Look for and credit other valid interpretations/approaches. 
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Or, 
 
3. Read the following extract from Sociolinguistics: An Introduction by Peter Trudgill.  
 


 
If you are an English speaker you will be able to estimate the relative social status 
of the following speakers solely on the basis of the linguistic evidence given here: 
 
 Speaker A Speaker B 
 I done it yesterday. He did it yesterday. 
 He ain’t got it. He hasn’t got it. 
 It was her what said it. It was her that said it. 
 
There are grammatical differences [here] which give us clues about their social 
backgrounds.  The internal differentiation of human societies in reflected in their 
languages. Different social groups use different linguistic varieties, and as 
experienced members of a speech community we have learnt to classify speakers 
accordingly. 
 


 


 
Using this extract as a starting point, analyse and evaluate the relationship 
between speakers’ use of language and social class. [60] 
 
As the extract discusses the nature of class and language, a precise analysis of the 
grammatical variations cited is likely to be the starting point.  The candidates should 
also comment on the use of language in a range of contexts and the arbitrary nature 
of prestige forms in both accent and dialect, pointing to the role that language plays 
in social stratification. 


 
 Responses may explore some of the following points: 


• the distinction between accent and dialect with specific reference to RP and 
Standard English as prestige forms, noting social attitudes towards both 


• the role of RP and the attitudes towards it, possibly exploring accommodation 
theory and code-switching (reference to Giles’ research)  


• attitudes to dialect in education with some awareness of the ‘gatekeeping’ role of 
Standard English 


• recent developments in accent and dialects in Britain, including some discussion 
of Estuary English (possibly considering the debate between Peter Trudgill and 
Paul Coggle) and dialect levelling 


• reference to specific theorists such as William Labov (exploring his work in New 
York or on Martha’s Vineyard)  or Peter Trudgill (in Norwich) or Jenny Cheshire 
(Reading) or Laura Milroy (Belfast), commenting on the role of class  


• assumptions about class and accent/dialect made in particular speech situations 
– e.g. job interviews, newscasting and the media in general, political speeches 


• specific dialectal features (e.g. multiple negation) or accent features (e.g. h-
dropping) and attitudes towards these variations 


• the significance of language change in explaining dialectal variation with 
Standard English sometimes regularising forms ('you' as a second person 
pronoun for both singular and plural as opposed to 'thou', 'thee' and 'ye') and 
sometimes rejecting regularisation (such as some dialects' standardising of 
irregular verbs – e.g. ‘I seen’). 


 
This is not a checklist. Look for and credit other valid interpretations/ 
approaches.   
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Or, 
 
4. Read the following extract from an interview taken from Interpreting Texts by Kim Ballard, 


in which the television presenter Sir Trevor McDonald is interviewing Colonel Derek 
Robbins who had fought in World War Two. 


 
 
Trevor MacDonald: but those searing memories never leave you 
Derek Robbins: they don’t leave you (.) no (.) they don’t leave one (1.0) they are (.) 
grim (.) grim 
Trevor MacDonald: so the sixtieth anniversary of D-Day* is in many respects (.) in 
every respect (.) worth marking worth commemorating 
Derek Robbins: I couldn’t agree with you more (1.0) it’s er (1.0) and all the old soldiers 
are very grateful (.) to the way (.) the young and the country (.) have taken trouble (1.0) 
to look after them in in er (.) Normandy and to help them in this anniversary 
Trevor MacDonald: and what is also not forgotten (.) Colonel Robbins is that we (.) who 
are around today are all grateful to you (.) and to your comrades = 
Derek Robbins: = well very nice of you (.) of you to say that 
 
* The day in 1944 on which allied forces landed in northern France to fight the 
occupying German army 


Chapter 6, ‘Representation’, (Routledge 2005) 
 


 
Using this extract as a starting point, analyse and evaluate the ways in which 
language is used by speakers in different speech situations such as interviews. [60] 
 
As the question asks candidates to explore the language used in interviews, an analysis 
of the high level of co-operation and the consistent face work by MacDonald are likely to 
be the starting point.  Candidates should also explore further the importance of the 
language used in the specific context as well as in a variety of interviews and any other 
contexts that they wish to explore. 


 
 Responses may explore some of the following points: 


• the nature of turn-taking in interviews, usually with the interviewer as the topic 
manager, but with the interviewee having a higher Mean Length of Utterance 


• the range of strategies used by interviewers to elicit responses from the interviewee 
(e.g. tag questions, or yielding the turn with a declarative rather than an interrogative) 


• use (or absence) of politeness markers and vocatives helping to define the 
relationship between the interviewer and interviewee 


• exploration of a range of specific contexts such as political interviews, sports 
interviews, police interviews or chat/talk show interviews with an assessment of how 
the context alters the relationship between the speakers 


• detailed analysis of specific interviews, again showing variation within genres (e.g. 
different approaches to chat shows) and between them (e.g. the difference between 
a particular sports interview and a particular political one) 


• contrasting adversarial interviews with face threatening acts where the cooperative 
principle breaks down (such as Paxman’s famous interview of Howard) with more 
supportive contexts (such as Caitlyn Jenner being interviewed by Ellen Degeneres) 


• use of and variation in prosodic features in different interviews  
• specific reference to the language of interviews in the candidate’s own experience 


such a job interviews 
• consideration of power and status within interviews and how they are asserted or 


negotiated, possibly referencing Norman Fairclough’s work on discourse and power 
• reference to the possible role of gender in interviews, commenting on the validity of 


theorists’ work (Lakoff, Tannen, Cameron etc) 
• contrasting levels of formality in interviews over time, for instance by analysing 


political interviews of the 1950s with present day exchanges. 
• Exploration of any other speech situation, such as classroom discourse or informal 


conversation focusing on how the situation affects the speaker's use of language. 
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 This is not a checklist. Look for and credit other valid interpretations/approaches. 
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Assessment Grid: Component 1 Section B Questions2-4 
 


 
BAND 


AO1 
Apply appropriate 


methods of language 
analysis, using 


associated 
terminology and 
coherent written 


expression 
 


20 marks 


AO2 
Demonstrate critical 


understanding of concepts and 
issues relevant to language us 


 
20 marks 


AO3 
Analyse and evaluate how 


contextual factors and 
language features are 
associated with the 


construction of meaning 
20 marks 


5 17-20 marks 
• Sophisticated 


methods of analysis 
• Confident use of a 


wide range of 
terminology 


• Perceptive discussion 
of topic 


• Coherent, academic 
style 


17-20 marks 
• Detailed critical understanding of 


concepts (e.g. theories of 
language acquisition, turn-taking, 
modality) 


• Perceptive discussion of issues 
(e.g. social class, cooperation in 
spoken exchanges) 


• Confident and concise selection 
of supporting examples 


17-20 marks 
• Confident analysis and 


evaluation of a range of 
contextual factors 


• Productive discussion of 
the construction of meaning 


• Perceptive evaluation of 
effectiveness of 
communication 


4 13-16 marks 
• Effective methods of 


analysis 
• Secure use of a range 


of terminology 
• Thorough discussion 


of topic 
• Expression generally 


accurate and clear 


13-16 marks 
• Secure understanding of 


concepts (e.g. theories of 
language acquisition, turn-taking, 
modality) 


• Some intelligent discussion of 
issues (e.gsocial class, 
cooperation in spoken 
exchanges) 


• Consistent selection of apt 
supporting examples 


13-16 marks 
• Effective analysis and 


evaluation of contextual 
factors 


• Some insightful discussion 
of the construction of 
meaning 


• Purposeful evaluation of 
effectiveness of 
communication 


3 9-12 marks 
• Sensible methods of 


analysis 
• Generally sound use 


of terminology 
• Competent discussion 


of topic 
• Mostly accurate 


expression with some 
lapses 


9-12 marks 
• Sound understanding of 


concepts (e.g. theories of 
language acquisition, turn-taking, 
modality) 


• Sensible discussion of issues 
(e.g. social class, cooperation in 
spoken exchanges) 


• Generally appropriate selection 
of supporting examples 


9-12 marks 
• Sensible analysis and 


evaluation of contextual 
factors 


• Generally clear discussion 
of the construction of 
meaning 


• Relevant evaluation of 
effectiveness of 
communication 


2 5-8 marks 
• Basic methods of 


analysis 
• Using some 


terminology with some 
accuracy 


• Uneven discussion of 
topic 


• Straightforward 
expression, with 
technical inaccuracy  


5-8 marks 
• Some understanding of concepts 


(e.g. theories of language 
acquisition, turn-taking) 


• Basic discussion of issues (e.g. 
social class, cooperation in 
spoken exchanges) 


• Some points supported by 
examples 


5-8 marks 
• Some valid analysis of 


contextual factors 
• Undeveloped discussion of 


the construction of meaning 
• Inconsistent evaluation of 


effectiveness of 
communication 


1 1-4 marks 
• Limited methods of 


analysis 
• Some grasp of basic 


terminology 
• Undeveloped 


discussion of topic 
• Errors in expression 


and lapses in clarity 


1-4 marks 
• A few simple points made about 


concepts (e.g. theories of 
language acquisition, turn-
taking) 


• Limited discussion of issues (e.g. 
social class, cooperation in 
spoken exchanges) 


• Few examples cited 


1-4 marks 
• Some basic awareness of 


context 
• Little sense of how 


meaning is constructed 
• Limited evaluation of 


effectiveness of 
communication 


0 0 marks:  Response not credit worthy or not attempted 
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Sticky Note

Some sense of relationship in extract



Sticky Note

Accurate terminology



Sticky Note

Not entirely convincing on tone







Sticky Note

Slightly surprising sense of McDonald's persona?



Sticky Note

Better sense of tone and relationship



Sticky Note

Relevant use of gender theory here (AO2)



Sticky Note

Accurate terminology



Sticky Note

A little vague



Sticky Note

Broad reference to contextualised example (AO3) - lacks linguistic focus



Sticky Note

Again, reasonable example but lacks linguistic detail



Sticky Note

Inaccurate terminology







Sticky Note

Not specifically focused on situation here



Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

A little bit sweeping



Sticky Note

Some sense of tone



Sticky Note

Accurate terminology



Sticky Note

Analysis is a little vague



Sticky Note

Again, does not focus the argument on situation



Sticky Note

Broad - lacking specific examples



Sticky Note

Poorly expressed



Sticky Note

Losing focus on the argument







Sticky Note

Inaccurate terminology: noun phrase



Sticky Note

Accurate terminology



Sticky Note

Straightforward point



Sticky Note

Lacks specific example



Sticky Note

Some reasonable points on the extract itself and does mention examples from other contexts.  However, they lack linguistic detail and the analysis tends to be very general.  Loses focus on situational variation as such at points.  Some accurate use of terminology.
25
AO1: 9
AO2: 8
AO3: 8












Sticky Note

Rather broad opening (although clearly expressed)



Sticky Note

Accurate sense of genre



Sticky Note

Inaccurate terminology: abstract noun



Sticky Note

Partially accurate - collective noun



Sticky Note

Inaccurate terminology: noun 



Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Partially accurate: abstract noun



Sticky Note

Partially accurate: proper noun



Sticky Note

Partially accurate: noun phrase



Sticky Note

Accurate terminology







Sticky Note

Slightly unclear about audience and theory is not especially helpful here



Sticky Note

Better as a past participle but adjective is acceptable - it is not pre-modifying, though



Sticky Note

Some engagement with meaning here



Sticky Note

Again, partially accurate - evaluative but not pre-modifying



Sticky Note

Expression not entirely clear



Sticky Note

Inaccurate terminology: abstract noun



Sticky Note

Again, some understanding



Sticky Note

Inaccurate terminology: adverb



Sticky Note

Clear engagement with meaning







Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Sound point showing understanding of text



Sticky Note

Rather vague sense of semantic field



Sticky Note

AO4: clear contrast



Sticky Note

Inaccurate terminology: adjective



Sticky Note

Accurate terminology



Sticky Note

Partially accurate: concrete noun



Sticky Note

Some engagement with meaning



Sticky Note

Clumsy expression (AO1)



Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Clear comparison



Sticky Note

Inaccurate terminology







Sticky Note

Accurate terminology



Sticky Note

is ?  Slight misreading



Sticky Note

Straightforward point but some engagement with meaning



Sticky Note

Accurate terminology



Sticky Note

Some understanding but a little short of linguistic analysis



Sticky Note

Accurate terminology



Sticky Note

A little lacking in insight but is attempting to engage



Sticky Note

Accurate terminology



Sticky Note

Better point here







Sticky Note

Vague conclusion



Sticky Note

Does attempt to engage with meaning (although more insightful at some points than others).  Regular use of terminology but quite a few errors (including some straightforward features).  Clear expression with reasonable comparison of the two texts.31AO1: 10AO2: 10AO3: 11
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Section B: Language Issues


Answer one question.


In your response to this section, you must:


  • apply appropriate methods of language analysis, using associated terminology and coherent 
expression


  •  demonstrate understanding of relevant language concepts and issues
  • consider contextual factors and language features associated with the construction of meaning
  • provide supporting examples.


Either, 


2. Read the following extract from The Meaning Makers by Gordon Wells in which Gary, an 
eighteen-month-old boy, is with his parents in the kitchen and wants to have a biscuit.


Gary: [crying] Look
Father: What do you want?
Mother: Come here
Gary: Look [looking up at the cupboard]
[Father lifts him to the cupboard and Gary removes biscuit jar]
Father: Hey, Joyce, look [to Gary] that what you wants?
Gary: Uh
Father: What d’you want?
Gary: That [takes a handful of biscuits]
Father: All right?
Gary: Uh
[Father lifts him down]
Gary: Hey, Dada, look! [he gives one biscuit to his Mother and one to his Father but holds onto 
two himself]
Father: That one is for Sandra*, is it?
Gary: Mm [holds on to both biscuits]
Father: How come you got two?
Gary: Ha! [runs off with the two biscuits]


*Gary’s older sister


Chapter 1, ‘The Children and Their Families’, (Multilingual Matters 2009)


Using this extract as a starting point, analyse and evaluate the way in which adults use 
child-directed speech during the period when children are acquiring language. You should 
consider adults’ speech and children’s responses.  [60]
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Or,


3. Read the following extract from Sociolinguistics: An Introduction by Peter Trudgill. 


Using this extract as a starting point, analyse and evaluate the relationship between speakers’ 
use of language and social class. [60]


Or,


4. Read the following extract from an interview taken from Interpreting Texts by Kim Ballard, in 
which the television presenter Sir Trevor McDonald is interviewing Colonel Derek Robbins who 
had fought in World War Two.


Using this extract as a starting point, analyse and evaluate the ways in which language is 
used by speakers in different speech situations such as interviews.  [60]


END OF PAPER


If you are an English speaker you will be able to estimate the relative social status of the 
following speakers solely on the basis of the linguistic evidence given here:


 Speaker A      Speaker B
 I done it yesterday.     He did it yesterday.
 He ain’t got it.      He hasn’t got it.
 It was her what said it.    It was her that said it.


There are grammatical differences [here] which give us clues about their social backgrounds. 
The internal differentiation of human societies is reflected in their languages. Different social 
groups use different linguistic varieties, and as experienced members of a speech community 
we have learnt to classify speakers accordingly. 


    Chapter 2, ‘Language and Social Class’, (Penguin 1974)


Trevor McDonald: but those searing memories never leave you
Derek Robbins: they don’t leave you (.) no (.) they don’t leave one (1.0) they are (.) grim (.) 
grim
Trevor McDonald: so the sixtieth anniversary of D-Day* is in many respects (.) in every 
respect (.) worth marking worth commemorating
Derek Robbins: I couldn’t agree with you more (1.0) it’s er (1.0) and all the old soldiers are 
very grateful (.) to the way (.) the young and the country (.) have taken trouble (1.0) to look after 
them in in er (.) Normandy and to help them in this anniversary
Trevor McDonald: and what is also not forgotten (.) Colonel Robbins is that we (.) who are 
around today are all grateful to you (.) and to your comrades=
Derek Robbins: = well very nice of you (.) of you to say that


*The day in 1944 on which allied forces landed in northern France to fight the occupying 
German army


Chapter 6, ‘Representation’, (Routledge 2005)












hopkig

Highlight



hopkig

Highlight







hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight







hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight







hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight







hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight





































 


 


 


 


 


 


 


 


 


 


 


  


2 








hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight







hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight







hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight







hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight



hopkig

Highlight












(A700U10-1)


3


Section A: Analysis of Spoken Language


Read the texts on pages 4 and 5 and then answer the following compulsory question. 


The two texts printed on pages 4 and 5 are examples of television documentaries about war.


Text A is from The World at War, a 1973 television documentary series about World War Two. This 
is the opening of the first episode, which is an account of a massacre of a village in rural France by 
German soldiers in 1944. There is then an explanation of Hitler’s rise to power in Germany. 


Text B is from Twentieth Century Battlefields, a 2007 television documentary series about battles, 
presented by Peter Snow and his son, Dan. This is from an episode focusing on the Falklands War, 
a conflict between the United Kingdom and Argentina which took place in 1982. 


    1.  Drawing on your knowledge of the different language levels, analyse the spoken 
language of these texts as examples of television documentaries about war.  [60]


 In your response, you must also: 


   •  explore connections between the transcripts 
   •  consider concepts and issues relevant to the study of spoken language.


© WJEC CBAC Ltd.


KEY TO TRANSCRIPTIONS


(.) micropause 
(2) timed pause (in seconds)
seize emphatic stress
LIFE increased volume
la:::st stretched or prolonged speech
↗day rising intonation
↘France falling intonation
accel speech that is getting faster (underlined)
rall speech that is getting slower (underlined)
/gæra:3ɪs/ phonemic transcription reflecting pronunciation


[images of British troops] non-paralinguistic elements


N.B. Phonemic symbols are used to reflect non-standard pronunciations (see page 2)


Turn over.


A
7


0
0


U
1


0
1


0
3
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TEXT A: The World at War (1973)


VO:  Voiceover


 [image of an ordinary road in France] 


 VO down this road (1) on a summer day in 1944 (1) the soldiers came (3) nobody lives 
here ↘now (6) 


 [images of destroyed buildings with no music] 


© WJEC CBAC Ltd.
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VO  they stayed only a few hours (1) when they had gone (.) a community which had lived 
for a thousand years (1) was ↘dead (3) this is Oradour-sur-Glane (.) in ↘France (2) 
the ↗day the soldiers came (.) the people were gathered together (1) the men were 
taken to /gæra:3ɪs/ and barns (1) the women and children (.) were led down this road 


 rall (2) and they were driven (.) into this ↘church (1) ↗here (.) they heard the firing (.) as 
their men were shot (1) then (.) they were killed too (1) a few ↗weeks later (.) many of 
those who had done the killing (.) were themselves dead (.) in ↘battle (4) they never 
rebuilt Oradour (.) its ruins are a memorial (1) its martyrdom stands for thousand upon 
thousand of other martyrdoms in Poland (.) in Russia (.) in Burma (.) in China (1) in a 
world at war (50)


  [music and opening credits to the documentary followed by images of Nazi soldiers 
marching]


VO   Germany 1933 (1) a huge (.) blind excitement fills the streets (1) the National Socialists 
have come to power in a land tortured by unemployment (.) embittered by loss of 
territory (.) demoralised by political weakness (1) perhaps this (.) will be the new


 accel beginning (3) most people think the Nazis a little absurd here too obsessive there (.) 
but perhaps the time for thinking (.) is over (4) Adolf Hitler did not seize power (.) he 
was offered it just as his voting strength was declining (.) the politicians who made 
Hitler Chancellor argued (.) we are hiring ↗him (2) [image of a politician leaving a car] 
their figurehead was the ancient President von Hindenburg (2) the Communists and 
Socialists tried to take Hitler coolly this wouldn’t last they said (.) Conservative anti-
Nazis took comfort from the fact that their old war leader Hindenburg still Head of 
State was known to despise the vulgar little corporal1 (8)


 
  [images of Hindenburg voting followed by footage of Hitler and others walking down 


a street]


VO   with mock solemnity (.) Hitler and his lieutenants walked to the ceremonial opening of 
parliament (1) the party’s strength had been built up by revolutionary violence (.) they 
had never imagined that they could take office legally (1) when the old Reichstag2 


building was mysteriously gutted by fire (.) Hitler seized his chance to suspe:::nd all 
civil liberties (.) his followers could hardly believe their luck


1 vulgar little corporal: refers to Hitler
2 Reichstag: The German Parliament
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TEXT B: Twentieth Century Battlefields (2007)


PS:  Peter Snow DS: Dan Snow N: Newscaster
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PS [voiceover accompanying images of the Falklands and of the war]
 in April ↘1982 (.) an invasion by Argentina (.) ↗provoked one of the most ambitious 


military undertakings in British History (1) Britain sent a naval taskforce (.) and fifteen 
thousand men (.) to fight for a small group of islands on the edge of the Antarctic (1) 
Britain was at war with Argentina (.) but the odds were spectacularly uneven (1) I look 
at the challenges that faced the British (.) struggling to fight eight thousand miles from


 accel home (.) while the Argentinians were fighting on their own doorstep (2)


DS [speaking to camera as he walks on a hillside] 
 they had to fight up here in freezing conditions on exposed hill-tops and across wide 


open ground (1) I’ll experience how the British troops used darkness to their advantage 
against a well-defended enemy (5) 


 [images of British troops fighting at night]


PS [voiceover with images of the island] 
 it was one of the most improbable conflicts ever (.) more than thirty thousand men 


went to war over a group of barren and windswept islands that were home to only two 
thousand people (1) 


 [speaking to camera from the island] 
 this is the story (.) of the battle for the Falklands (30)


 [loud music with opening credits to the documentary followed by images of the domestic 
gardens and ordinary houses in the Falklands]


 this may look like a sleepy little seaside town somewhere in the British Isles (.) in ↗fact 
the United Kingdom is eight thousand miles away (3) the:::se are the Falkland islands 
(.) a remote British territory in the South Atlantic (1) the nearest mainland is Argentina 
(.) just four hundred miles to the West (2)


 [speaking to camera]
	 LIFE	for	the	two	and	a	half	/θaʊzən/ people who live here (.) is isolated (.) hardy (.) and 


undisturbed (.) but in April 1982 all that changed (.) when these islands (.) became the 
setting for the la:::st invasion of British territory (5)


DS on April the second 1982 (.) about one hundred Argentinian marines landed here on 
the Falklands (.) their objective (.) to capture the capital (.) Stanley (2) they were the


 accel advanced party (.) there were two thousand more men on their way (.) but the job of 
these marines was to seize the town (.) and force the British Governor of the islands 
to surrender (.) soon the extraordinary news of the Argentinian invasion hit bulletins 
across the wo:::rld (4)


N the Falkland islands (.) the British colony in the South Atlantic (.) has fallen (.) that’s 
what Argentina is saying (2) it claims its marines went ashore as a spearhead this 
morning to capture key targets including the capital (.) Port Stanley


DS [speaking to camera]
 the islands were defended by just sixty-nine royal marines and the invading Argentinians 


in their hundreds overwhelmed this tiny force (.) they moved up here and surrounded 
Government House demanding the surrender of the Falkland Islands (3) as Argentinian 
armoured vehicles rolled towards Government House a firefight broke out (.) trapped 
inside the British Governor Rex Hunt (.) broadcast a defiant message on the local radio 
station


Turn over.
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The following guidelines contain an overview, notes, suggestions about possible 
approaches candidates may use in their response, and an assessment grid. 
 
The mark scheme, should not be regarded as a checklist. 
 
Candidates are free to choose any approach that can be supported by evidence, and they 
should be rewarded for all valid interpretations of the texts. Candidates can (and will most 
likely) discuss parts of the texts other than those mentioned in the mark scheme. 


 
 


COMPONENT 1: LANGUAGE CONCEPTS AND ISSUES 
 


SECTION A: ANALYSIS OF SPOKEN LANGUAGE 
 


AO1 AO2 AO4 
20 marks 20 marks 20 marks 


  


General Notes 
In making judgements, look carefully at the marking grid, and at the Overview and Notes 
which follow. We may expect candidates to select some of the suggested approaches, but it 
is equally possible that they will select entirely different approaches. Look for and reward 
valid, well-supported ideas which demonstrate independent thinking.  
 
Section A: Television Documentaries about War 


 
1. Drawing on your knowledge of the different language levels, analyse the 


spoken language of these texts as examples of television documentaries about 
war.  [60]  


 
 In your response, you must also: 


• explore connections between the transcripts  
• consider concepts and issues relevant to the study of spoken language.  


 
Overview  
Both texts follow the same structure with an initial pre-credit sequence in which the 
conflict is introduced before the focus shifts to the build up of the respective wars. 
However, the tone of the two transcripts is markedly different.  Text A uses a formal, 
elegiac and mournful style to suggest the horror of war with the narrative 
emphasising the brutality of the Nazi attack. The transcript is consciously poetic at 
points such as the inverted syntax of the opening clause: down this road on a 
summer day in 1944 (1) the soldiers came. The use of the asyndetic list of 
prepositional phrases (in Poland (.) in Russia (.) in Burma (.) in China) at the end of 
the first section also points to the global reach of the conflict while the slow delivery, 
frequent downward intonation and quite lengthy pauses emphasise the devastating 
effects of war across the world. 
 
In contrast, Peter and Dan Snow’s language in Text B points more to the excitement 
of the war and particularly the skill with which the British soldiers fought. The 
commentary is clearly supportive of the British war effort, presenting it as heroic and 
noble. The overwhelming power of the Argentinian forces is contrasted with the 
plucky response of the British, most notably in the form of the Governor. While Text A 
does use language that denigrates the Nazis, there is no real sense of heroism in the 
account beyond its reference to the village's martyrdom. 
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Both extracts are obviously scripted with no non-fluency features characteristic of 
spontaneous speech. However, the fact that Text A has an anonymous voiceover 
makes it appear more objective while the account provided by the two Snows, some 
of which is delivered straight to camera and uses first person narration, suggests a 
more personal involvement in the narrative. The register of Text A is also more 
formal than it is in Text B, possibly reflecting the respective periods in which the 
documentaries were made. Both texts make use of the visual images to authenticate 
the script, with consistent use of deictic expressions (this road, these islands) to 
stress the precise location of the events. 
 
Notes 
The following notes address features of interest which may be explored, but it is 
important to reward all valid discussion. 
 
 
Text A: The World at War 
 
Noun: mostly concrete at first (road, men, garages, barns, women, children, church, 
people) in describing the event but also collective (community) to emphasise the 
villagers’ unity and then abstract (martyrdom) to present the villagers as victims 
Personal pronouns: third person plural pronoun they used to refer to the soldiers 
(when they had gone), the villagers (they heard the firing) and also the authorities 
post war (they never rebuilt Oradour) 
Adjectives:  huge blind excitement (indicating criticism of the Nazis); vulgar little 
corporal (reflecting the German Establishment’s view of Hitler) 
Adverbs of manner: take office legally, mysteriously gutted by fire (again stressing 
the deceitful and violent nature of the Nazis, reflected also in the dynamic verb 
seized and the use of the determiner all in the noun phrase all civil liberties) 
Tense of verbs: shift to present tense (its ruins are a memorial) to indicate the 
present significance but also in account of the Nazis’ rise (fills, think, the time for 
thinking is over); present perfect (have come to power) and modal auxiliary to 
indicate future (will be the new beginning) dramatising the attitudes of the German 
public at the time  
Past participles: tortured, embittered, demoralised (triadic structure to point to the 
condition of Germany)  
Noun phrases: thousand upon thousand of other martyrdoms (to convey the 
symbolic significance of the deaths) 
Verb phrases: were gathered…were taken…were led down…were driven…were 
shot … were killed (passive forms emphasising the helplessness of the people with 
the past participle driven making them seem like cattle) 
Prepositional phrases: with mock solemnity, by revolutionary violence (indicating a 
highly critical view of the Nazis) 
Adverbial of time: Germany 1933 (to indicate the shift in the narrative, characteristic 
of documentary style)  
Fronted adverbials: down this road, on a summer day, in 1944 (three prepositional 
phrases which postpone the main clause to create tension) 
Contrasting adverbials: only a few hours…..for a thousand years (stressing the 
speed with which the community has been destroyed)  
Asyndetic listing: in Poland (.) in Russia (.) in Burma (.) in China (.) in a world at 
war (list of prepositional phrases that suggests the ever spreading destruction of the 
global conflict) 
Simple utterances: the soldiers came, nobody lives here now (ominous quality with 
lengthy pauses and lack of context in the noun phrase the soldiers)  
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Deictic expressions: to emphasise the specific nature of the atrocity – this road, this 
church (demonstrative determiner), this is Oradour-sur-Glane (demonstrative 
pronoun), nobody lives here now (adverb of place followed by adverb of time) 
Prosodic features: stress on power (abstract noun), seize (dynamic verb) and 
several deictic expressions (first person plural pronoun we and demonstrative 
pronoun this) 
 
 
Text B: Twentieth Century Battlefields (The Falklands War) 
 
Nouns and noun phrases: an invasion (abstract noun reflecting view of the 
Argentinians as aggressors) and the most ambitious military undertaking in British 
History (pre- and post-modified noun phrase which glorifies the British action); the 
challenges that faced (abstract noun) underlying the difficulty of the task facing the 
British compared to well defended enemy; the story of the battle for the Falklands, 
dramatising the event    
Verbs and verb phrases: help to establish Argentina’s responsibility for the conflict 
as well as their power (provoked, seize, force, capture, overwhelmed, rolled - 
dynamic verbs) in contrast to British reaction (past tense verb sent and present 
participle struggling); sense of threat to the Governor (trapped - past participle) while 
dramatic nature of the events implied by journalistic use of hit; direct involvement of 
Dan Snow implied by ‘ll experience (use of elided modal auxiliary) 
Adverbs: ever (adverb of time); spectacularly (emotive use of the degree 
adverb); just sixty nine (degree adverb stressing the small nature of the British force)  
Adjectives: most improbable (periphrastic form of the polysyllabic adjective); 
uneven; barren and windswept and remote (attributive adjectives) and isolated hardy 
and undisturbed (predicative adjectives in a triadic structure) to indicate landscape 
and location; tiny and defiant (to emphasise the heroism of the British) 
Personal pronouns: I (look) (PS) and I’ll experience (DS) – first person pronouns to 
foreground their personal involvement in the programme  
Adverbials: used to stress the advantages that the Argentinians had over the British: 
eight thousand miles from home (noun phrase) as opposed to on their own doorstep 
(prepositional phrase); in freezing conditions on exposed hill-tops (prepositional 
phrases) point to the British vulnerability with to their advantage indicating their skill 
in overcoming these difficulties; on the edge of the Antarctic (prepositional phrase), 
suggesting the distance from Britain 
Simple utterances: used occasionally to add to the sense of drama: this is the story 
of the battle for the Falklands; they were the advanced party 
Deictic expressions: all used to make the description of the scene more vivid -  this 
is the story or this may look like or these are the Falkland islands (demonstrative 
pronouns); these islands (demonstrative determiner); who live here and landed here 
(adverbs of place);  
Prosodic features: stress on fifteen thousand (cardinal number); extraordinary 
(adjective); some pauses for dramatic effect but generally tempo is quicker than Text 
A  
 
This is not a checklist. Look for and credit other valid 
interpretations/approaches [where they are based on the language of the text, 
display relevant knowledge, and use appropriate analytical methods]. 
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Assessment Grid: Component 1 Section A Question 1  


 
 


BAND 
AO1 


Apply appropriate methods of 
language analysis, using 


associated terminology and 
coherent written expression 


 
20 marks 


AO2 
Demonstrate critical 


understanding of concepts and 
issues relevant to language use 


 
 


20 marks 


AO4 
Explore connections across 
texts, informed by linguistic 


concepts and methods 
 
 


20 marks 
5 17-20 marks 


• Sophisticated methods of analysis 
• Confident use of a wide range of 


terminology (including spoken) 
• Perceptive discussion of texts 
• Coherent, academic style 


17-20 marks 
• Detailed critical understanding of 


concepts (e.g. TV documentaries) 
• Perceptive discussion of issues 


(e.g. attitudes to war; features of 
bias) 


• Confident and concise selection of 
textual support 


17-20 marks 
• Insightful connections established 


between texts 
• Sophisticated overview  
• Effective use of linguistic 


knowledge    


4 13-16 marks 
• Effective methods of analysis 
• Secure use of a range of 


terminology (including spoken) 
• Thorough discussion of texts 
• Expression generally accurate 


and clear 


13-16 marks 
• Secure understanding of concepts 


(e.g. genre: radio news) 
• Some intelligent discussion of 


issues (e.g. attitudes to war; 
features of bias) 


• Consistent selection of apt textual 
support 


13-16 marks 
• Purposeful connections 


established between texts 
• Detailed overview  
• Relevant use of linguistic 


knowledge 


3 9-12 marks 
• Sensible methods of analysis 
• Generally sound use of 


terminology (including spoken) 
• Competent discussion of texts 
• Mostly accurate expression with 


some lapses 


9-12 marks 
• Sound understanding of concepts 


(e.g. TV documentaries) 
• Sensible discussion of issues (e.g. 


attitudes to war; features of bias) 
• Generally appropriate selection of 


textual support 


9-12 marks 
• Sensible connections established 


between texts 
• Competent overview  
• Generally sound use of linguistic 


knowledge    


2 5-8 marks 
• Basic methods of analysis 
• Using some terminology with 


some accuracy (including spoken) 
• Uneven discussion of texts 
• Straightforward expression, with 


technical inaccuracy  


5-8 marks 
• Some understanding of concepts 


(e.g. TV documentaries) 
• Basic discussion of issues (e.g. 


attitudes to war) 
• Some points supported by textual 


references 


5-8 marks 
• Makes some basic connections 


between texts 
• Rather a broad overview  
• Some valid use of linguistic 


knowledge    


1 1-4 marks 
• Limited methods of analysis 
• Some grasp of basic  terminology  


(including spoken) 
• Undeveloped discussion of texts 
• Errors in expression and lapses in 


clarity 


1-4 marks 
• A few simple points made about 


concepts (e.g. TV documentaries) 
• Limited discussion of issues (e.g. 


attitudes to war) 
• Little use of textual support 


1-4 marks 
• Limited connections between texts 
• Vague overview  
• Undeveloped use of linguistic 


knowledge with errors   


0 
 


0 marks: Response not credit worthy or not attempted 
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Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Excellent point about the tone







Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Intelligent engagement with issues (AO2)



Sticky Note

Intelligent sense of form



Sticky Note

Accurate terminology



Sticky Note

Highly sophisticated reading



Sticky Note

Accurate terminology



Sticky Note

Accurate terminology



Sticky Note

Again, sensitive awareness of tone



Sticky Note

Slightly slow start but then some excellent points with real engagement with the tone of the two texts; fluently expressed with points supported by frequent and consistently accurate use of terminology.  Sophisticated insights with intelligent comparisons, especially towards the end.54AO1: 18AO2: 18AO4: 18
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